Administrators’ Group 

School Climate Culture

· School wide initiatives

· Writing celebrations 

· Community involvement

Staff development – develop knowledge base

· Research layer

· Model 

· Involve entire staff  - the teachers need to be seeing the principal as learning TOO

Encourage teachers

· Schoolwide focus for specified time

· Teacher Conferences

· Coaching – principals need to be a coach TOO

· Walk throughs and classroom visits

Taking teachers on field trips to other classrooms to see 4B

Having staff meetings in different rooms

Scheduling

· Master schedule

· Teacher collaboration

· Creativity in scheduling

Resources

· Professional library

· Professional - know what is available

· What teachers need 

· How to get enough books

· Managing books

Kindergarten Group – Building Blocks Issues

Writing Issues

Kindergarten teachers are still:  

Struggling modeling modeling modeling

Struggling Assessments in first quarter 

Struggling Writing for writing with programs

Kindergarten teachers need to remember:  

Writing must be self selected topics

Cheer, don’t edit

Publish in phonetic spelling

Connections

Guided reading

Struggles in assessment tools

Struggles with the use of basals

Struggles with guided reading (Fountas and Pinnel) groups

Struggles with district mandates that Kinders must be at level _____

Kindergarten teachers need to remember:

Shared reading for K

Remember guided reading groups are non-productive 

What are others doing with issues of time

Words Issues

Conversations about morning messages

Powerful tool

Conversations about names 

Phonemic awareness

Print letters and sounds

Debbie Arechiga reminded us that our work is not just doing activities to fill up time, but having opportunities for interactions and connections to writing and decoding.  

SSR Issues

A practice activity

Essential for teachers to have in place especially the last quarter

K kids are reading and Teacher is monitoring

Upper Grades Group  (Group 2)

Led by Amanda Arens

Teaching for Independence

Gradual release of support

Explicit teacher modeling

Small group practice

Independent application

Distinction among the 3 modes of writing instruction

Least Effective



Presentational



Process writing

Most effective





Environmental / focus writing

Writing Block

Use of the writing handbook at conclusion of mini lessons (Amanda Aren’s idea)

Students accountability and ownership

Ongoing reference for students throughout year

Group 17:  Reflection Statements

The more you read, the more successful you’ll be it’s basic but when research is behind it, and it’s put into context, the more we realize how true it is.

We realized in our teaching we need to re-emphasize, repeat, reinforce the purpose, or concept that we want our students to learn.

Don’t keep secrets from kids.

Modeling for students in all blocks is essential.  (See Hear Write)

The more we model for our students the more they will be able to grasp the concepts. 

Groups 18: Key Points

The importance of choice and consistent time for daily independent reading.

The difference between teaching reading and teaching comprehension.

Reading should be and is a reward in itself.

Group 7 – Burning questions we still have:
What to do with kids not on task in writing?

Writing – conversations logs

Logs – 10-30 minutes

What I learned today journal

Playschool group leader training?

After and before lunch bunch

Checklist

Glove / beachball

WWW Ideas – some more ideas


Sparkle


Draw


Mad libs


Race track

Group 4

Four Blocks Trainers – 

How to Run Effective Staff Development
Debbie Arechiga (tools4literacy@comcast.net) and Deb Smith (www.debfourblocks.com) organized three opportunities for professional development growth.  

Purpose:  

To provide a model for effective staff development by modeling strategies for engaging learners in the content.  In this case we dug deeper into reading research.

Opportunity One

Content:  

4 components of a mini-lesson

Engagement Process:  

3-2-1 Strategy (see www.readingquest.org )

Corners (see Kagan Cooperative Group Structures)

What Happened:  

The participants were given information about the structure of a writing mini-lesson.  While reading they listed 3 things they learned; 2 things they wonder; and 1 question they still have.  After reading the participants answered the question, “Do you need more information about the Connection, Teaching, Active Engagement, or Link in the structure of a writing mini-lesson?”  Once in the corner, participants discussed their 321 reflections with a partner.  The whole group debriefed how to implement this in classroom situations.  

Opportunity Two
Content:  
Time with Text article – specifically book bits portion of article

Engagement Process:

Four Share Strategy (see Self Selected Reading the Four Blocks Way, page 96)

What Happened:
Each participant was given the complete article, Time with Text.  Participants were asked to consider these three questions while reading:

1.   How is the activity multilevel?

2.   What are the multiple things to be learned?

3.   How is the teacher interacting differently with different students based on different needs?

After reading participant discussed the article and questions using the Four Share discussion activity.  Person holding red unifix cube tells about one question.  Person holding green unifix cube restates what the first person said.  Person holding the blue unifix cube asks red cube person a question.  Red answers.  Fourth person holding yellow unifix cube says, “I still wonder…”.  Then everyone rotates the unifix cubes one person to the right.  Person holding red unifix cube starts the next rotation.  The whole group debriefed how to implement this in classroom situations.  

Opportunity Three

Content:  
Phonemic Awareness article by Yopp sisters

Engagement Process:
Jigsaw Strategy (Written by Debbie Arechiga)

Rationale:  Teams can often accomplish what no one individual could accomplish on his or her own.  When students work in teams, they can cover more information and produce more than they could individually.  In the Jigsaw strategy, teams of students work interdependently to gather, share and apply knowledge.

Phases of the Jigsaw strategy

There are six phases in the Jigsaw Strategy:  however, the strategy can be modified for more informal, spontaneous implementation.

Phase 1:  The teacher provides structure.

· Assign students to teams or learning clubs.
· Students engage in dialogue – learn about each other, develop group cohesion.
· Each student is assigned a subtopic related to the content being addressed.
Phase 2:  The students acquire expertise.

· Students become experts by individually researching their subtopic.   This can be done through a closed structure where the teacher guides the research with focused questions, or an open structure where students determine questions to guide their research.  Research can be in the form of short articles, chapters in a book, using pictures to tell a story, etc.
· Students meet with other experts researching the same subtopic.  Expert groups generate questions that will be used later to provide accountability.   In addition, expert teams discuss how they are going to present information to their learning teams.  This can be in the form of an outline, visual, etc.
· The teacher visits expert groups to assist students in working together, problem solving and making sure the information is accurate.
Phase 3:  The students teach each other.

· Students return to team, or learning club, to share the information and questions generated in their expert groups.

Phase 4:  The teacher tests students’ understanding.

· The teacher uses the questions generated by the students to test their understanding of the content being addressed.

Phase 5:  The teacher conducts a synthesis.

· Students are asked to complete a complex task that demonstrates their understanding and requires them to transform information in a new and different context.

Phase 6:  The teacher and students process group work.

· Teacher and students discuss what was done well and what improvements can be made in both interpersonal and cognitive skills.  An all-for-one-and-one-for-all spirit is encouraged.
What Happened:
Participants followed the phases of jigsaw and discussed how to effectively use these three activities with staff back home.  

Group 6  

What so we LOVE?  What is the burning question we still have?  Don’t forget…

Guided Reading

LOVE:

Research supporting because it’s the hardest sell

Question:
When is a mini lesson book coming out?

Reminder:
Use content area books during GR

Writing 

LOVE:

Research supporting the effectiveness so we can get support for grants and money.

Question:  
How do we monitor progress and organize for writing workshop?

Reminder:
Using a visual organizer that students are in charge of to show where they are in the writing progress

Working with Words

LOVE:

The visual pat showed about the goals and then how they are achieved

Question:
When are the new Month By Month Phonic books coming out? (Jan 2004) 

Reminder:
One minute challenge to write as many rhyming words you can with a given ending pattern

Self Selected Reading

LOVE:

Information about how relevant rewards increase intrinsic motivation

Question:
How do you get materials for SSR bins?

Reminder:
Instead of using the right and too hard use beach book, swim book, and shark bait book.  If you read a beach book for too long you will get burned.  If you swim with the sharks, you will get eaten!  So you need to read swim books (just right books)!

Group 14 – Key thinking points 

Make the children feel successful.

Make sure you do all four blocks and truly making them multilevel.


Pacing


Looking at implementation issues


Set time lines and expectations


Writing Information


6 focus areas


3 modes research in writing 

Group 8

Fine tune specifics – get back on track and stay on track (been doing 4B a while)

Think about what you’ve learned it = processing it

Should have an impact on how we teach it

Think about all the things our children are need to be able to learn something.  Cognitive clarity.  Scratch beneath the surface and implement into our lessons.

Never be afraid to say you don’t know.  Email Pat and Dottie or someone if you have questions.

Group 10

How do you get all teachers administrators on board?

Cognitive Clarity is important for teachers as well as students.  Teachers need to know not only WHAT but WHY.

SSR is not the block to chop.

There is a theme of student choice throughout the blocks which makes learning more meaningful.

Group 12

Struggling readers – are they getting something better if they get pulled out?

Group  11

Writing conferences

2 stars and 1 wish (Tell students two things they did RIGHT; and one suggestion.)

did it dots – putting a tiny little dot sticker by editing target skills.  (idea from Marcia Freeman)

Eye Opener – writing research

Environmental writing and self selected writing

Word walls with pictures for struggling readers and SLLs

Justification of why grammar in isolation does not work.  DOLS are not necessary.

Ray Jones – the importance of setting a purpose for reading.  www.readingquest.org 

Teach for independence – model for whole class, comprehension strategies, practice in small groups apply independently

Word wall words – don’t forget importance of “on the back activities” pretend it is a writing time 

Acceleration not remediation

Move all students forward don’t widen the gap more!

Group 13

We feel we have some help to take back to enable teachers to become more inquiry – environmental based in our instruction.

4 blocks fits into whatever you have to teach – we can support everything with research – no need to throw out everything we have done.  Use the framework.  It meets all children’s needs.  

Add even more reading time!

Neat website:   www.readingquest.org
The SSR conference may be connected to a guided reading strategy that you are studying.

